[image: image2.jpg]



[image: image1.jpg]




	Resource
	OUTDOOR EDUCATION: ASPECTS OF GOOD PRACTICE

	Original Document
	Outdoor Education: Aspects Of Good Practice. Ofsted was commissioned by the DfES to undertake an evaluation of the personal development aspects of outdoor education, with specific focus on the work of outdoor education centres. In particular, the evaluation sought to identify good practice and the unique contribution made by outdoor education to enhancing young people’s personal and social development (PSD). This report concentrates on the opportunities provided for students of age 9-16 years, in outdoor education, linked to aspects of the National Curriculum in PE.
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	Summary
	Ofsted was commissioned by the DfES to undertake an evaluation of the personal development aspects of outdoor education, with specific focus on the work of outdoor education centres. In particular, the evaluation sought to identify good practice and the unique contribution made by outdoor education to enhancing young people’s personal and social development (PSD). This report concentrates on the opportunities provided for students of age 9-16 years, in outdoor education, linked to aspects of the National Curriculum in PE.
Main Findings:

· Outdoor education gives depth to the curriculum and makes an important contribution to students’ physical, personal and social education. However, not all students in schools benefit from such opportunities.
· The quality of teaching in outdoor education in school-based settings and in centres is generally good. Weaker teaching focuses on the activity itself with insufficient attention given to the way the activity contributes to students’ learning. In school-based settings, this is often due to limitations in accommodation and resources but also to teachers’ insecurities in subject knowledge and fears of litigation. 
· The quality of teaching in centres is good or better in 80% of sessions. In 32% of sessions it is very good. Factors contributing to good-quality teaching include small group size, teachers’ specialist knowledge and their ability to adapt tasks to provide an appropriate challenge for students.
· The majority of centres provide good opportunities for students to engage in self-assessment. However, insufficient use is made of these and other assessments to examine the effects or outcomes of students’ experiences on the formation of attitudes and values over the longer term. 
· In the majority of cases, teachers accompanying groups on courses play a supporting role in sessions. In some cases, however, the school teachers keep to general supervisory duties and do not exploit the opportunities to use their skills and to develop them still further when working with specialist teachers.
· Students generally make good progress in outdoor education, both at school and outdoor centres. They develop their physical skills in new and challenging situations as well as exercising important social skills such as teamwork and leadership.
· Students’ attitudes and behaviour during outdoor and adventurous activities and outdoor education activities are good and often exemplary, with mature responses to challenging situations.
· In most cases, school and outdoor centre staff work closely to plan a programme with clear objectives that provide a purpose for each activity. However, the use of residential courses as part of a coherent scheme of work for outdoor education and personal and social education, with procedures for assessing and recording students’ work, is rare. 
· Leadership and management are good or better in over half the centres and at least satisfactory in the large majority. The majority of centres have a range of systems for evaluating the range of provision and various benefits for students, although few assess the impact of provision on improving students’ attitudes and achievements. 
· The quality of accommodation and resources is generally good in the majority of centres and is often very good. This is a key feature in the success of centres and students benefit significantly from the opportunity to learn in different settings using a wide range of specialist resources.

	Action
	To achieve further improvements in provision for outdoor education, schools and centres should:
· Develop the systems for evaluating the impact of provision on improving students’ attitudes and achievements 
· Make better use of assessment data, including students’ self-assessments, to seek evidence of students’ learning, and the formation of attitudes and values over the longer term
· Improve the quality of teaching still further by ensuring all teaching takes sufficient account of students’ responses and teachers’ intervention guides their learning
· Ensure all teachers accompanying groups on courses can develop their skills and knowledge when working with specialist teachers
· Improve programme planning to ensure that students’ residential experiences support their future work in the school curriculum
· Ensure the benefits of outdoor education can be experienced by all students.
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